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(lit-t/e, hum-b/e). Recognizing written syllable patterns helps a 
reader divide longer words into readable chunks, and helps 
in understanding spelling conventions such as doubling of 
consonant letters (little vs. title). 

Morphology. A morpheme is the smallest unit of meaning in 
a language. Morphemes include prefixes, roots, base words, 
and suffixes. These meaningful units are often spelled consis­
tently even though pronunciation changes as they are com­
bined into words (define, definition; nation, national; restore, 
restoration). Recognizing morphemes helps students figure out 
and remember the meanings of new words. In addition, knowl­
edge of morphology is an aid for remembering spellings such 
as at-tract-ive and ex-press-ion. 

Syntax. Syntax is the system for ordering words in sentences 
so that meaning can be communicated. The study of syntax 
includes understanding parts of speech and conventions of 
grammar and word use in sentences. Lessons include interpre­
tation and formulation of simple, compound, and complex sen­
tences, and work with both phrases and clauses in sentence 
construction. 

Semantics. Semantics is the aspect of language concerned 
with meaning. Meaning is conveyed both by single words and 
by phrases and sentences. Comprehension of both oral and 
written language is developed by teaching word meanings 
(vocabulary), interpretation of phrases and sentences, and 
understanding of text organization. 

Reading comprehension is a product of both word recogni­
tion and language comprehension. Throughout Structured 
Literacy™ instruction, students shou Id be supported as they 
work with many kinds of texts-stories, informational text, 
poetry, drama, and so forth, even if that text is read aloud to 
students who cannot yet read it independently. Reading worth­
while texts that stimulate deep thinking is a critical component 
of Structured Literacy™ . 
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Principles and Methods of SL Instruction 

Explicit. In SL instruction, the teacher explains each con­
cept directly and clearly, providing guided practice. Lessons 
embody instructional routines, for example, quick practice 
drills to build fluency, or the use of fingers to tap out sounds 
before spelling words. The student applies each new concept 
to reading and writing words and text, under direct supervision 

of the teacher who gives immediate feedback and guidance. 
Students are not expected to discover or intuit language con­
cepts simply from exposure to language or reading. 

Systematic and cumulative. In an SL approach, the teacher 
teaches language concepts systematically, explaining how 
each element fits into the whole. Instruction follows a planned 
scope and sequence of skills that progresses from easier to 
more difficult. One concept builds on another. The goal of 
systematic teaching is automatic and fluent application of 
language knowledge to reading for meaning. 

Hands-on, engaging, and multimodal. Methods often 
include hands-on learning such as moving tiles into sound 
boxes as words are analyzed, using hand gestures to support 
memory for associations, building words with letter tiles, 
assembling sentences with words on cards, color-coding sen­
tences in paragraphs, and so forth. Listening, speaking, reading, 
and writing are often paired with one another to foster multi­
modal language learning. 

Diagnostic and responsive. The teacher uses student 
response patterns to adjust pacing, presentation, and amount 
of practice given within the lesson framework. The teacher 
monitors progress through observation and brief quizzes that 
measure retention of what has been taught. 

References 
Birsh, J., & Carreker, S. (2019). Multisensory teaching of basic language skills, 4t1, ed. 

Baltimore, MD: Brookes Publishing. 

Brady, S. (2011 ). Efficacy of phonics teaching for reading outcomes: Implications from 
Post-NRP research. In S. Brady, D. Braze, & C. Fowler (Eds.), Explaining individual 
differences in reading (pp. 69-96), London, UK: Psychology Press. 

Denton, C. A., Fletcher, J. M., Taylor, W. P., Barth, A. E., & Vaughn, S. (2014). An 
experimental evaluation of Guided Reading and explicit interventions for prima­
ry-grade students at-risk for reading difficulties. Journal of Research on Educational 
Effectiveness, 7(3), 268-293. 

Ehri, L., Nunes, S. R., Stahl, S., & Willows, D. (2001). Systematic phonics instruction 
helps students learn to read: Evidence from the National Reading Panel's 
meta-analysis. Review of Educational Research, 71, 393--447. 

Foorman, B., Beyler, N., Borradaile, K., Coyne, M., Denton, C. A., Dimino, J., Furgeson, 
J., Hayes, L., Henke, J., Justice, L., Keating, B., Lewis, W., Sattar, S., Streke, A., 
Wagner, R., & Wissel, S. (2016). Foundational skills to support reading for under­
standing in kindergarten through 3rd grade (NCEE 2016-4008). Washington, DC: 
National Center for Education Evaluation and Regional Assistance (NCEE), Institute 
of Education Sciences, U.S. Department of Education. Retrieved from the NCEE 
website: http://whatworks.ed.gov 

International Dyslexia Association. Knowledge and Practice Standards for Teachers of 

Reading. https:!!dyslexiaida.org!knowledge-and-practicesl 

Kilpatrick, D. (2015). Essentials of assessing, preventing, and overcoming reading 
difficulties. Hoboken, NJ: Wiley. 

Mccardle, P., & Chhabra, V. (Eds.). (2004). The voice of evidence in reading research. 
Baltimore, MD: Paul H. Brookes Publishing. 

Moats, L. C. (2010). Speech to print: Language essentials for teachers, 2°d ed. 
Baltimore, MD: Paul H. Brookes Publishing. 

National Early Literacy Panel (NELP). (2008). Developing early literacy: Report of the 
National Early Literacy Panel. Washington, DC: National Institute for Literacy. 

National Reading Panel. (2000). Report of the National Reading Panel. Teaching 
children to read: An evidence-based assessment of the scientific research literature 
on reading and its implications for reading instruction. Bethesda, MD: National 
Institute of Child and Human Development. 

Seidenberg, M. (201 7). Language at the speed of sight: How we read, why so many 
can't, and what can be done about it. New York, NY: Basic Books. 

10






